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AIM is a community organization that focuses on enhancing the capacity, 
confidence, and effectiveness of teachers as well as improving teacher 
retention for early career teachers in the field. Co-Teaching In and Through the 
Arts (CITA) is a collaborative partnership between the University of Wisconsin-
Stout and the School District of the Menomonie Area (SDMA) teachers.

Overview
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Teacher Retention
Teacher retention is a main focus and goal of 
AIM programming. One third of teachers leave 
the education field each year, creating issues 
with teacher retention in the United States.1 The 
CITA program was developed to increase teacher 
retention in the school district by improving 
teacher effectiveness and capacity. In addition, 
AIM provides authentic practicum experiences 
for emerging teachers. 

Preservice Teacher Experience

New teachers also face large challenges when 
entering the profession. With a high learning 
curve, new teachers are often unprepared to face 
challenges in their classrooms. New teachers 
enter the field knowing the basics, but ultimately 
have to “sink or swim on their own.”2 Through the 
CITA program, preservice teachers are obtaining 
an important introduction into classroom teaching.

Arts Integration in Schools

Arts Integration programs in schools heavily focus 
on student outcomes. Overall, these programs 
show positive student performance outcomes.        
3 4 5 6Another program evaluation found students 
who struggle academically were influenced 
more in arts integration programs compared to 
conventional education programs.6

Methodology Overview 

The Applied Research Center at the University 
of Wisconsin-Stout conducted an evaluation that 
will guide CITA by the AIM organization. Data was 
collected from three separate participant groups: 
career teachers, preservice teachers, and 
teaching artists. Each group completed surveys 
before their involvement with CITA as well as 
surveys after they completed the program. The 
Career Teachers in CITA also took the Maslach 
Burnout Inventory for Educators (MBI), the 
Areas of Worklife Survey (AWS), and the Job 
Satisfaction Survey (JSS), which gathered more 
details about the teachers’ perceptions of their 
current positions.  All of this information was 
collected and analyzed. 
 

CITA Outcome Goal
To provide diverse, authentic, and 

real-world arts experiences through 
collaborative planning, instruction, 

and assessment for preservice 
teachers. To deepen preservice teacher 

practicums, strengthen arts-rich 
classroom practice, build collaborative 

relationships, and overall support 
emerging teachers.

To enhance teacher capacity and 
improve student learning through 

strengthened planning, instruction, 
assessment, classroom management, 

enriched teaching and learning 
experiences, engagement, and 

attendance.

CITA Outcome Goal



6

CITA Career Teachers

Career Teacher Views Before CITA (Fall 2015)

In August 2015, 15 career teachers from the School District of the Menomonie Area joined the CITA 
program, creating the 2015-2016 CITA Cohort. Before beginning the program, career teachers were 
asked to complete a survey assessing their comfort and satisfaction with teaching, co-teaching, and 
integrating art into the classroom. Career teachers who were participating in CITA (CITA teachers) 
were most confident in their abilities to co-teach and slightly confident in their abilities to integrate art 
without a teaching artist. Most CITA teachers integrate art into their lesson plans regularly. Overall, 
CITA teachers felt prepared to create, plan, and deliver lesson plans to students. 

The majority of CITA teachers indicated that they will stay in teaching until retirement or past 
retirement. Teachers stated feeling overwhelmed and no longer enjoying teaching would most likely 
influence their decision to leave the profession.  Conversely, respect and recognition for teaching and 
a responsive school administration would most likely influence their decision to stay in the profession.  

“I am hoping to learn how to make my 
lessons more interesting and exciting 

through art integration. I am also excited 
to learn how to co-teach, increasing 

cooperation and communication skills.”
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In May 2016, the CITA teachers took a survey after 
completing the CITA program. This allowed the 
researchers to assess any changes or progress 
made by the CITA program. CITA teachers felt 
that students were more engaged with the co-
teaching and art integration models compared to 
traditional curriculum lessons. Teachers left CITA 
feeling confident with integrating art into lessons 
and providing creative environments for students. 
However, teachers indicated that CITA had little 
influence on their classroom management skills. 

The majority of CITA teachers felt the program 
positively influenced their ability to plan lessons. 
The majority felt their teaching style was positively 
influenced by their CITA experience. 93% of the 
CITA teachers felt they professionally developed 
from the program. 

CITA teachers also felt their teaching artists were 
beneficial to classroom learning and student 
engagement. Most enjoyed the co-teaching 
experience.

“I learned so much about how others plan lessons. It gave 
me a chance to collaborate with colleagues on long and short 
range planning.”

Career Teacher Views After CITA (Spring 2016) 

One teacher commented, “This sure a was big year of learning to be flexible and give 
and take depending on the style of the teaching artist. Also, it was a lot of learning to 
plan 2 Arts Nights and be in charge of putting those together.” 

80%
CO-TEACHING COMPONENT

The majority of CITA teachers felt 
the co-teaching component of CITA 
was positive or very positive. Only 
Three felt this component of the 

program was negative. 

100%
ARTS INTEGRATION COMPONENT

All CITA teachers felt the arts 
integration component was positive 

or very positive.

100%
PROFESSIONAL DEVELOPMENT

All CITA teachers felt the 
professional development they got 
during CITA was positive or very 

positive.

93%
OVERALL CITA EXPERIENCE

The majority also felt the overall 
CITA experience was positive 

or very positive. Only one CITA 
teacher felt this experience was 

negative.

CITA Teacher Experience 
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Finally, CITA teachers were asked if they would 
choose the teaching profession again. Ten CITA 
teachers said they would choose teaching again 
while four would not and one was undecided. A 
teacher that would not choose teaching again 
provided comments explaining their response: 
“Even with all of these thoughts, I still have 
moments, hours and even full days of wonderful 
learning and heartwarming interactions. My 
students can be terrible and wonderful all in one 
day. It can be very confusing and frustrating.” 
Other teachers stated that teaching isn’t an 
honored profession and that teaching was not 

their original career plan.

 “I love what I do.  I’ve had positive teachers 
in the past who have given me reasons for 
improving myself.  I feel I am a teacher 
today because I had someone who cared for 
me and I would like to return that gift by 
giving to my own students.  I feel blessed to 
be able to do what I do and to touch the lives 
of others in a positive and meaningful way.”
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 “Although the workload can be high and the salary isn’t 
the best I love the moments when I make a connection 
for a students’ learning. I enjoy connecting with staff, 
parents and my students in new ways each day. I can’t 
explain it really there is just joy for me in the classroom. 

I feel at home there.”

Feeling overwhelmed was the largest factor impacting 
teachers’ intentions on remaining in the profession.

40%
of the CITA teachers plan to 

remain in education until eligible 
for retirement.

40%
of the CITA teachers were 

undecided on continuing a career 
in education.

13%
of the CITA teachers plan to stay 

past retirement eligibility.

7%
of the CITA teachers plan

to leave teaching.

Teachers were then asked how long they plan to remain in teaching. Six plan to remain in education 
until they are eligible for retirement, while six are undecided. Two CITA teachers plan to stay past 
retirement eligibility and one plans to leave teaching. Feeling overwhelmed was the largest factor 
impacting teachers’ intentions on remaining in the profession.
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Comparison of Before and After 
CITA Results

CITA teachers were surveyed before starting CITA 
as well as after completing the program. The 
following sections discuss the comparison of the 
pre and post CITA Teacher Surveys.  

First, CITA teachers did not significantly change 
in their level of preparedness after completing the 
program. Specifically, CITA teachers felt they were 
just as prepared to teach in new classrooms as 
they were before starting the program. 

Teachers responded feeling more confident 
in all areas except co-teaching in a mutually 
responsible setting. Gains in confidence were 
seen with integrating art into lessons (15.6% gain), 
delivering art integrated content (22.6%), providing 
a creative environment for students (11.8%), and 
integrating art without the assistance of an artist 
(20.7%). These results suggest teachers finished 
CITA programming ready to integrate arts into 
curriculum independently and with others (co-
teaching). 

Teacher Experiences with Burnout, 
Work Life, and Job Satisfaction

In addition to assessing the teachers’ comfort 
and satisfaction with teaching, teachers’ burnout, 
work-life imbalance, and job dissatisfaction 
were also evaluated. Three surveys were used:  
Maslach Burnout Inventory for Educators (MBI), 
the Areas of Work-Life Survey (AWS), and the Job 
Satisfaction Survey (JSS). 

Career teachers who were participating in 
CITA started out their school year moderately 
emotionally exhausted. The CITA teachers, felt 
connected and invested to their profession, and 
personally accomplished as educators. CITA 
teachers had high balance in their level of control, 
reward, community, and values between work and 
life. However, the teachers scored low in their fit 
for workload levels and the fairness they perceived 
at work. Regarding job satisfaction, CITA teachers 
were satisfied with their supervision, coworkers, 
nature of work, and communication within the 
school. CITA teachers were not dissatisfied in any 
area. 

Teachers also responded to several open-ended 
questions. Overall, teachers talked about using 
art in activities where students can create and 
have fun. For example, teachers wrote, “I do 
several writing activities in which students use 
their creativity to make some type of design to go 
with their writing. The students have used their 
creativity to make monsters and then they write 
about the monster using descriptive words and 
phrases.”

Overall, CITA teachers ended the program 
emotionally exhausted.  CITA teachers also 
reported being dissatisfied with their pay and 
opportunities for promotion. However, they did 
experience good work-life balance and were 
satisfied with their supervisors, coworkers, and 
their job tasks.  Overall, CITA teachers ended their 
school year and CITA programming satisfied with 
their careers. 

The CITA 
teachers, felt 
connected and 
invested to their 
profession, 
and personally 
accomplished as 
educators.

”
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Burnout, Work Life, and Job 
Satisfaction Survey Comparison 

The CITA program had no significant impact on 
the MBI and AWS facets. However, there were 
significant differences between pre and post 
JSS facets Pay, Fringe Benefits, and Operating 
Procedures. Specifically, CITA teachers reported 
feeling less satisfied with their pay, fringe benefits, 
and school operating procedures at the end of the 
school year compared to the start of the school 
year.

It should be noted that there was no difference 
in job satisfaction between School District of the 
Menomonie Area (SDMA) teachers and the SDMA 
teachers who participated in CITA. As a result, 
CITA programming does not influence teachers’ 
job satisfaction.

The national average for educators who took 
the MBI, AWS, and JSS were compared to the 
average scores of CITA teachers and the SDMA 
teachers who were not in CITA.  National teachers, 
SDMA, and CITA teachers are all moderately 
emotionally exhausted. Feelings of negativity are 
also similar between national, CITA, and SDMA 
teachers. SDMA and CITA teachers’ experience 
higher feelings of personal accomplishment 
compared to national teachers. National teachers 
are satisfied with their work-life balance, rewards 
received, and school community. Similarly, SDMA 
and CITA teachers are satisfied with all of these 
elements except for work-life balance. National, 
SDMA, and CITA teachers are also satisfied with 
supervision, coworkers, and the nature of their 
work. Conversely, they are all dissatisfied with their 
pay. Overall, national, SDMA, and CITA teachers 
do not differ a great deal.
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CITA Preservice Teachers

Preservice Teacher Views Before 
CITA (Fall 2015)

In August 2015, eight preservice teachers from 
the University of Wisconsin – Stout joined the 
CITA program, creating the 2015-2016 CITA 
Cohort. Four preservice teachers took part in CITA 
programming their Fall 2015 semester and four 
took part their Spring 2016 semester. All of the 
preservice teachers were asked to take a survey 
before starting the program in order to assess 
their confidence in teaching. Overall, preservice 
teachers feel most confident in their ability to 
provide creative environments for students to 
learn and co-teach in a mutually responsible 
setting. Preservice teachers started CITA with little 
experience in arts integration and co-teaching 
models, but expected the program to deepen 
their teaching education and understanding of 
CITA program concepts. Overall, preservice 
CITA teachers started the program feeling most 
prepared in interpersonal and intrapersonal 
areas, such as creating encouraging learning 
environments, fostering relationships, assisting 
with conflict resolution, and self-reflection on their 
own teaching education. 

Preservice teachers started CITA least prepared 
to effectively teach reading and language skills 
and use evidence based assessments of student 
learning.

Furthermore, preservice teachers started CITA with 
the understanding that arts integration was a tool 
used to teach curriculum content to help students 
learn. Preservice teachers were also excited to 
learn more about arts integration and strategies to 
integrate creative forms into curriculum. 

“I really love being creative 
and finding new ways to 
make my lessons more 

engaging for my students.  
Therefore, I am really 

looking forward to this 
amazing experience that I 

am thankful to be a part of.”
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“I am hoping to learn ways to integrate 
the arts into curriculum content, because 
it combines my two loves together. I 
am also wanting to learn more and get 
experience collaborating with an artist 
and cooperating teacher.”

In May 2016, after completing the CITA program, 
preservice teachers were asked to take another 
survey to assess their progress and development 
since beginning the program.  Preservice teachers 
felt that CITA was a positive experience and that 
the AIM staff were supportive. Preservice teachers 
also felt their professional development was 
positive.

Preservice teachers left CITA feeling confident 
and prepared to professionally teach. Preservice 
teachers also felt that the CITA experience 
deepened their education. After CITA, they felt 
comfortable explaining and utilizing arts integration 
concepts. 

When asked about their involvement in the co-
teaching aspect at the CITA site, the majority of 
preservice teachers were involved in both planning 
and teaching equally. 

“I enjoyed it very much 
and feel it matched well 

with the curriculum in 
an engaging way that 

benefited the students 
greatly! I hope to find 
someone to work with 

in my future classroom 
to help integrate the 

arts into the everyday 
schedule.”

Preservice Teacher Views After CITA 
(Spring 2016)



14

When asked about their ability to plan lessons, 
the majority felt CITA was a positive influence. 
Two participants felt their ability to plan was not 
influenced by the program. Comments suggest 
some preservice teachers wished they were more 
involved in the planning aspects of the program. 
Others felt the co-teaching aspect of planning 
lessons was very positive. 

When asked about their teaching style, the majority 
of preservice teachers felt CITA was a positive 
influence, while one participant felt CITA had no 
influence on their teaching style. 

 “Planning lessons went 
well because I worked with 

the teaching artist and 
my cooperating teacher to 

create lessons that included 
incorporating the arts. I 
have nothing negative to 

say about it.” 

“I feel like I have learned so much more about what 
I can do with my students as a teacher and I am so 
excited. I plan on incorporating the arts into my 
future classroom, which will change my teaching 
style for the better.”
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“The arts integration 
project positively impacted 

my future teaching style 
by incorporating the arts 

to make lessons more 
engaging and meaningful 

for my students.”

Before CITA and After CITA Comparison

Preservice teachers left CITA feeling significantly more prepared to teach students content and core 
concepts and adapt curriculum to best fit student needs. Preservice teachers also feel more prepared 
to manage classrooms and effectively deal with classroom disruptions. Gains in preparedness are 
present in all 25 preparedness items, suggesting CITA was effective in better preparing preservice 
teachers through program experiences.
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In August 2015, seven teaching artists joined 
the CITA  program, creating the 2015-2016 
CITA  Cohort. They took a survey assessing their 
knowledge for co-teaching art in classrooms. 
Teaching artists started CITA confident in their 
ability to co-teach, integrate art into lessons, 
deliver art integrated lessons, and provide creative 
environments to students. All the teaching artists 
agreed that the CITA program is a professional 
development opportunity. Teaching artists were 
familiar with the student benefits of arts integration.  All of the teaching artists have worked as co-

teachers in the past. Five out of seven teaching 
artists have experience with arts integration in 
curriculum. 

Teaching artists also responded to open-ended 
questions regarding their expectations and 
previous experience with art integration in school 
curriculum. Artists’ expected to learn and teach in 
a collaborative relationship with their co-teachers, 
while integrating new arts into school curriculum 
to meet standards of learning. Artists’ felt the 
students would love and positively respond to the 
art integrated lessons. 

Teaching Artists

Teaching Artist Views Before CITA 
(Fall 2015)

“I expect to learn a lot about 
working with grade school 
age kids, their curriculum 
and help my 
co-operating teacher 
integrate arts into her 
classroom. I expect it will be 
fun and rewarding as well.”
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In May 2016, four of the seven teaching artists 
again provided responses to survey questions 
about their CITA experience.  Artists indicated on 
the survey that they learned a lot regarding co-
teaching models, using art in classrooms, and even 
their own art form. All would participate in CITA 
again and would recommend the program to other 
artists. 

Overall, the teaching artists rated the CITA program’s 
co-teaching and arts integration components as 
positive, though there were a few issues during 
implementation. As one artist explained, “Since I 
worked with a team of teachers, I had different co-
teaching experiences.  Some team members quickly 
adapted, some eased into it and some still struggle 
to step in, despite repeated attempts to involve that 
teacher.  I was fortunate to have very flexible and 
open teachers and I feel we communicated with 
one another very well, all important elements for a 
successful co-teaching team.”

“I loved how enthusiastic the students were for the 
whole experience.  I loved helping the teachers see their 

students in a new light and opening their eyes to new ways 
to reach their students...I enjoyed those moments when 

my co-teachers would surprise me with their willingness 
to take risks and explore right along with the students.  

I encountered a non-verbal student who completely 
thrived with the arts lessons, obviously taking pride in his 

accomplishments related to our lessons.”

Teaching Artist Views After CITA 
(Spring 2016)
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Purpose & Methodology Overview

The purpose of this evaluation study was to provide rich, accurate, actionable 
data to guide decision-making in the Program for Arts Integration for New 
Teachers (PAINT) by the Arts Integration Menomonie (AIM) organization. Data 
was collected regarding PAINT participants’ education major, academic standing, 
preparedness to teach, cognitive competence, interpersonal competency, and 
intrapersonal competency regarding art education, using a pre-post survey 
design. Additionally, PAINT participants received open-ended questions in the 
post program survey to assess program strengths and areas for improvement. 

Due to program decisions made prior to survey dissemination, only post-data 
was collected for the Fall 2015 semester. However, pre and post data were 
collected for the Spring 2016 semester. Results were then compared across se-
mesters to identify changes in teacher preparedness and competencies.
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Impact of Preservice Practicum 
Opportunities

PAINT programming can be described as service 
learning opportunities for students taking classes 
to become teachers (preservice teachers).7 
Service learning can provide preservice teachers 
supportive social engagements and critical 
reflection as they transition into professional 
careers.7 Other benefits of service opportunities 
are increase in self-awareness, personal growth, 
interpersonal and intrapersonal competencies, 
and deeper learning.7 PAINT programming was 
expected to increase the quality of preservice 
teachers through increasing preparedness, 
teaching knowledge, and providing experience. 
Teachers who are satisfied with their preservice 
training and preparation are less likely to leave the 
field of education than those who are unsatisfied 
with their training and less prepared.8  As a result, 
an overarching goal of AIM is to increase teacher 
retention and effectiveness by better preparing 
preservice teachers. Overall, PAINT programming 
was expected to better support and prepare new 
teachers and decrease attrition rates.

Fall 2015 PAINT Cohort Results
No survey was given to the fall cohort before the 
PAINT program. However, at the end of their PAINT 
program participation, preservice teachers were 
given a post-program survey. The six respondents 
stated that PAINT deepened their education and 
was an asset to their classroom management 
skills. Participants would go back to participate in 
PAINT again and would recommend this program 
to others.

“I had a great learning 
experience and 
everything else was great 
which is the only reason I 
would ever do it again.”
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Spring 2016 PAINT Cohort Results

Before the Program

Seventeen University of Wisconsin-Stout students 
were enrolled in PAINT as preservice teachers 
for the Spring 2016 semester. However, only 13 
responded to the survey given before the program 
began. 

The preservice teachers started the PAINT 
program generally prepared to teach. Preservice 
teachers rated themselves least prepared to 
teach math skills and deal with crises or disruptive 
situations. On average, preservice teachers rated 
themselves as proficient in interpersonal and 
intrapersonal competence areas. 

After the Program

Participants took a survey after completing the 
PAINT program. Overall, participants felt prepared 
to start teaching professionally. When rating their 
interpersonal and intrapersonal competencies, 
participants felt they were proficient in every area. 
Participants rated the AIM staff as very supportive. 
Also, participants felt PAINT was a positive 
experience and would participate in the program 
again. 

PAINT’s primary objective is to provide authentic 
teaching experiences through collaborative 
relationships. Participants were asked about this 
collaborative relationship they had with their site 
partners. Comments from participants suggested 
that many partnerships went well. “Collaboration 
went well. Very easy to work with and very good 
at communicating.” And “My partner and I worked 
really well together! We both brought really fun 
lessons to the table and were willing to change the 
lesson if one’s was better than the other’s!” 

Few participants described their partnership as 
disappointing. However, it was mentioned that 
collaboration was difficult for some preservice 
teachers who wanted more responsibility in the 
lesson planning and PAINT program. 

“I honestly felt like the 
communication was 

wonderful in this experience. 
There were frequent emails, 

reminders, and prompt 
responses.”
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When comparing participants’ survey responses 
from before and after the PAINT program, the 
majority of preservice teachers felt prepared to 
start teaching. Participants left PAINT feeling 
significantly more prepared to create a 
learning environment, manage classroom 
conflicts, foster relationships, think critically, 
and make adjustments to lessons. Participants 
also remained proficient in each interpersonal and 
intrapersonal competence area. 

Participants enjoyed their experience in PAINT. 
The preservice teachers left the program feeling 
prepared to teach. The evaluation results suggest 
PAINT’s first year was successful in reaching 
its overall objective: To provide meaningful 
service learning experiences for art education 
and early education preservice teachers through 
collaborative relationships. PAINT programming is 
being revised and improved in order to be even 
more beneficial to preservice teachers.

Spring 2016 Results Comparison Closing Thoughts

Overall, participants in the PAINT program enjoyed 
their experience and felt they walked away more 
prepared to manage their classrooms and develop 
creative environments for learning.
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Year 1 AIM Program Evaluation Report

Arts Integration Menomonie (AIM) is an organization developed around 2 
major goals:

• To enhance teacher capacity, confidence, and well-being

• To improve the retention of pre-service teachers and early career 
teachers within the teaching profession.

The University of Wisconsin-Stout, in partnership with community non-
profit arts organizations and the School District of the Menomonie Area, 
will support preservice and early career educators by expanding and 
strengthening theoretical, experiential, and instructional methods through 
arts integration.

The AIM organization is committed to improving educator recruitment, 
development, and retention through collaborative arts integration.  
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